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The purpose of this study was to describe selected
student outcomes of first time participants in the June 25-
30 session of the Summer 2000 Pre-College Program at the
University of Wisconsin-Stout as measured by pre- and post-
experience survey results and responses from the program
exit-interviews. This study focuses on the following
objectives:
To determine participants' plans for attending college
before their pre-college experience and their plans for
attending college after the experience.
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* Determine whether the pre-college students felt they
learned more about where their career interest may lie
through the pre-college program.
* Determine if the pre-college students felt that the
program offered valuable academic skills.
* Determine if the pre-college students felt as if they
were familiarized with the college-living environment
through the pre-college program.
The Stout Pre-College Program is a unique program that
is an academic enrichment and career exploration experience
for students of color in grades 7-10. The University of
Wisconsin Stout Pre-College Program defines the students of
color that they serve as African American, American Asian,
Hispanic/Latino, and Native American. The objectives of the
1998 program were as follows (Queen, 1998):
* Students will develop their academic skills: reading,
writing, math and study skills.
* They will identify their strengths and weaknesses and
personal interests.
* Students will develop their interpersonal relationship
skills and leadership skills.
* Students will compile information on college selection,
admission, and financial aid.
* Students will relate their personal profiles to
possible careers and explore one area in depth.
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In order to meet the objectives of the program certain
experiences are provided. Through this program students
attend enrichment classes in Math, Reading/Writing, and
Study Skills that are taught by Student Services staff
members who are certified teachers. Students also attend
career exploration workshops and two types of
workshops/activities that were engineered to facilitate the
students' personal growth and interest in attending college,
those two types being Student Life Workshops and Development
Workshops.
Based on the review of literature the researcher
expected the Stout Pre-College Program to demonstrate
success in the areas of each objective, however, the degree
of success was not known. Through an analysis of the data,
the researcher did find the expected elements of success and
was able to describe these elements for each objective
identified. Through the study, the researcher determined
areas that were in need of some attention. Some unique
areas of concern were racial/ethnically and gender specific
in nature. The researcher offered many recommendations
about the problem areas.
The statistics provided a wealth of information to
describe the objectives of this research paper. There is
much knowledge to be gained about the Stout Pre-College
Program and other programs. This is the first formal study
of Stout's program. Important knowledge can be gained
through the implementation of future descriptive and
Vcorrelational studies. This information can be used to
better serve the needs of all future participants as well as
other pre-college programs.
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Chapter I
Introduction
There are many pre-college programs that are being offered
in America. "A national survey of programs whose goal is
increasing access to and success in college for educationally or
economically disadvantaged elementary and secondary school
students was released on College Board Online July 1" (The
College Board, 2000). The College Board is a not-for-profit
educational association that was established in 1900 to support
academic preparation and transition to higher education for
students around the world.
The survey released by the board was the first step in a
new pre-college outreach initiative that is being conducted by
The Education Resource Institute. The primary goal of this
survey is to compile information on the entire spectrum of
programs being offered, and "to make these critically important
resources available to policymakers and practitioners at the
local, state, and national levels", said Scott Swail, Associate
Director for Policy Analysis and Project Director for The
College Board. According to Swail, the survey "...will focus on
compiling and publishing these data as a national directory and
a web-based searchable database for public use" and "...provide a
2landscape of what's happening nationwide in the area of pre-
college early intervention programs." (The College Board, 2000).
The national survey will provide a solid foundation for future
sponsored-research projects in the area of pre-college outreach,
including possible site visits to identify best practices in the
field and the development of more focused research instruments
(The College Board, 1999).
Pre-college programs vary gravely in their offerings but
the primary goal of most programs is to offer access to
information about post-secondary options to a targeted group of
people. There are impressive collections of pre-college programs
that are operating across the nation. These programs are being
implemented at several different levels to include
international, federal, state, local, and private. It is not
only the levels of implementation that vary, but also the
audiences targeted as well. Populations that are served by pre-
college programs are made distinctive by separate
characteristics or a combination of characteristics such as age,
gender, ability level, race, religion, disability, interests,
and/or socio-economic background.
Each population that is served is unique to each pre-
college program. Some programs choose to provide their services
to females whereas others choose to serve males, and still
others serve both males and females. Most programs are designed
3to meet the needs of secondary school students but some serve
students as early as the elementary level. There are programs
that focus on students with high grade point averages, low grade
point averages, students that are gifted and talented, and
students with one or several learning disabilities.
Programs often turn their attention to a specific ethnicity
or towards one or many minority groups that the program then
defines by race or religion. One can find pre-college programs
that aim at helping the blind, deaf, paralyzed or other
individuals that are differently abled. Programs sometimes
focus on students who already hold an interest in a specific
area such as Engineering, Music or other fields. It is common
to find pre-college programs that target individuals that are
economically disadvantaged. Regardless of which group a program
chooses to serve, the nature of each program's purpose is to
provide a type of college experience to the chosen population
prior to the group's possible admittance into post-secondary
education.
With such a broad spectrum of clients, one might expect the
goals of these programs to be diverse as well; this is true.
The programs are designed to meet specific objectives. Some
programs focus on selected academic areas to be improved through
program offerings. Other programs' goals are to foster
interests in a specific area or areas. Some programs are 
4there to create an awareness of and/or information about post-
secondary options to individuals who are typically uninformed
about available choices.
Many programs are created to facilitate an experience of
what college life is like. Pre-college programs often promote
the goal of motivating all participants to enroll in post-
secondary options at some time in their futures. Sometimes
programs focus on raising the self-esteem of each student.
Goals may also include directing program participants towards a
specific career field or helping participants to identify an
area of interest in which to build a career. Programs may
choose one or a combination of many of the aforementioned goals
or any other purpose that they aspire to provide. Like the
selection of the program population, the program goals are also
unique as well. No matter the differences, each program is
geared toward providing all participants with the goals set by
that program.
Because there are so many different pre-college programs
offered it is very important for programs to be clearly defined
to allow for their accurate assessment. In this study, the
researcher describes selected student outcomes of first time
participants of the June 25-30 session of the Summer 2000, Stout
Pre-College Program administered by the University of Wisconsin-
Stout. Pre and post-experience survey results and responses
5from the program exit-interviews were included in this
descriptive study. A large amount of money from the Wisconsin
Department of Public Instruction is invested not only in the
Stout Pre-College Program but also in other pre-college programs
at each of the state campuses. It is important to be
knowledgeable of practices that are being supported by the tax
base so that these programs can be analyzed for optimal
efficiency when support is warranted or dismantled if proven to
be ineffective.
The completion of this study allowed for the identification
practices in the field for other pre-college early intervention
programs, a foundation for future research projects in the area
of pre-college, and for a means for the University of Wisconsin-
Stout to assess the effectiveness of the program in order to
advocate for increased funding and/or to prompt change in the
program to achieve more positive results.
According to the literature, pre-college programs tend to
show success; therefore, the researcher expected that the Stout
Pre-College Program would demonstrate successful progression
towards their goals as well but the specifics are somewhat
unknown. "...Data indicate that there has never been a question
as to the impact of pre-college science programs as evidenced by
student evaluation and surveys. Students indicate that they are
6most prized experiences in their educational pursuits" (Pizzini,
1986).
This study is descriptive in nature and only reports the
results of the survey and responses to exit interview questions.
When pre-college program literature is reviewed, one can find
many examples of various benefits that are derived from many of
the different programs. Through formal assessment of their
programs, educational institutions have gauged how well their
program goals were being met and produced formal evaluations,
many to include longitudinal surveys.
There are so many complex offerings of pre-college programs.
As one would expect of any pre-college program, the Stout Pre-
College Program has its own distinct qualities. The University
of Wisconsin-Stout adopted the Stout Pre-College Program in
1985. The Stout Pre-College Program is yet another unique
program that is an academic enrichment and career exploration
experience for students of color in grades seven through ten.
The University of Wisconsin Stout Pre-College Program defines
the students of color that they serve as African American,
American Asian, Hispanic/Latino, and Native American. The
objectives of the 1998 program were as follows (Queen, 1998):
* Students will develop their academic skills: reading,
writing, math and study skills.
7* They will identify their strengths and weaknesses and
personal interests.
· Students will develop their interpersonal relationship
skills and leadership skills.
* Students will compile information on college selection,
admission, and financial aid.
* Students will relate their personal profiles to possible
careers and explore one area in depth.
In order to meet the objectives of the program certain
experiences are provided. Through this program students attend
enrichment classes in Math, Reading/Writing, and Study Skills
that are taught by Student Services staff members who are
certified teachers. Students also attend career exploration
workshops and two types of workshops/activities that are
engineered to facilitate the students' personal growth and
interest in attending college, those two types being Student
Life Workshops and Development Workshops.
First, the Student Life Workshops educate the students on
the facets of college administration such as Admissions,
Applications, Financial Aid, and Student Activities. Second,
the Development Workshops aim at the self-development of each
individual student; workshop topics are on assertiveness,
leadership skills, listening skills, and other related subjects.
Students also experience what it is like to live in the
8residence halls and eat in university dining halls. Stout Pre-
College students take two field trips, one to local businesses,
and another trip recreational in nature. It's the very
attributes of the Stout Pre-College Program that uniquely define
the program. Selected student outcomes from this program are
described in this report.
Statement of the Problem
The purpose of this study is to describe selected student
outcomes of first time participants in the June 25-30 session of
the Summer 2000 Pre-College Program at the University of
Wisconsin-Stout as measured by pre and post-experience survey
results and responses from the program exit-interviews. This
study will focus on the following objectives:
* To determine participants' plans for attending college
before their pre-college experience and their plans for
attending college after the experience.
* Determine whether the pre-college students felt if they
learned more about where their career interest may lie
through the pre-college program.
* Determine if the pre-college students felt that the program
offered valuable academic skills.
9* Determine if the pre-college students felt as if they were
familiarized with the college-living environment through
the pre-college program.
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Chapter 2
Literature Review
There is a wealth of existing literature related to pre-
college programs. This section will cover different types of
pre-college programs that exist and the evolution of the Stout
Pre-College Program. Many studies have been conducted to
analyze the effectiveness of a program, justify costs, identify
areas of in need of improvement, and for many other reasons
specified by those who have either requested a formal evaluation
or conducted a research study. The College Board, in
association with The Education Resources Institute, has taken
the first step in a new pre-college initiative to conduct a
national survey and compile information on the full spectrum of
university-, school-, and community-based pre-college programs.
The national survey findings will provide a solid foundation for
the future sponsored-research projects in the area of pre-
college, including possible site visits to identify best
practices in the field and the development of more research
instruments (The College Board, 1999). Regardless of how the
study of the programs was initiated, there is an abundant source
of information surrounding the topic of pre-college programs.
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A major study conducted in the area of pre-college is The
National Evaluation of Upward Bound: Summary of First-year
Impacts and Program Operations (1997). The Federal TRIO
Programs are educational opportunity outreach programs designed
to motivate and support students from disadvantaged backgrounds.
TRIO includes five distinct outreach programs targeted to serve
and assist students on their academic journey from middle school
to post-baccalaureate programs. The Upward Bound program is the
largest of the federally funded TRIO programs. Upward Bound is
a national pre-college program of the United States that was
established to fill the important need of helping disadvantaged
high school students realize the dream of a college education.
The federal government spent $172 million on Upward Bound in
1996 (Higher Education Evaluation, 1998). As one can see, pre-
college programs are an investment of enormous wealth; studying
such programs for effectiveness and optimal efficiency is a wise
practice for the monetary stakeholders and disadvantaged
students.
Students enter Upward Bound when they are in the ninth or
tenth grade and participate in a multiyear program of weekly
activities during the school year and an intensive summer
session that is intended to replicate the college experience.
In 1996, 45,000 students across the United States participated
in the program that was offered through 601 grantees; the
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average federal cost per student was $3800 (Myers & Moore,
1997). Upward Bound is a significantly large program; there is
much knowledge to be gained through reviewing the findings of
this study.
In this national evaluation study, the United States
Department of Education requested Mathematica Policy Research to
evaluate Upward Bound's effectiveness. Mathematica sought out
subcontractors to assist in the evaluation, these subcontractors
included Educational Testing Service, Westat, and Decision
Information Resources. The national evaluation of Upward Bound
is a six-year, longitudinal study that was commissioned by the
Planning and Evaluation Service of the United States Department
of Education. The data incorporated in the study comes from
many sources to include nationally representative samples of
regular Upward Bound grantees and their target schools, and a
nationally representative sample of students who applied to the
program between 1992 and 1994 and were randomly assigned either
to Upward Bound or to a control group. There was also
additional data collected through field visits to a
representative sample of twenty Upward Bound projects in the
spring and summer of 1993. The findings on the impact of Upward
Bound are generalizable to all Upward Bound projects hosted by
two-year and four-year colleges because of the way the study was
designed.
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The study uses a nationally representative sample of 67
Upward Bound grantees at two-year and four-year colleges. Of
the students who were eligible applicants to these 67 projects,
1,524 were randomly assigned to Upward Bound and 1,320 were
randomly assigned to a control group. The students in the two
groups were compared for short-term impacts across a range of
measures that included high school grades and course taking,
attitudes and educational expectations, misbehavior in school,
and parental involvement. All of the students completed an
initial survey before they were randomly assigned to Upward
Bound or to the control group; the response rate to the follow-
up survey in 1994 was over 97 percent. The high school
transcripts of the students were also collected in 1994. There
was also a survey of Upward Bound grantees that collected detail
information about project operations and staffing for the 1992-
1993 year. Ninety-two percent of questionnaires that were
mailed to a nationally representative sample of 244 projects
were returned. Finally, target school questionnaires were sent
to a sample of 754 middle schools and high schools; 96 percent
responded. The target school surveys collected information from
principals and Upward Bound liaisons in the schools on a variety
of topics, including the educational climate, availability of
pre-college programs in the school, contacts with Upward Bound,
and perceptions of the program's effectiveness.
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There were many findings that were summarized by the study.
From the results, Mathematica concluded that two impacts emerge
early on from Upward Bound. These two early impacts were that
students who participate in the program expect to complete more
schooling than students who did not participate and the program
had a positive impact on the number of academic courses
participants took during high school. There were many other
findings that can be discussed; one of the major findings was
that students with lower academic expectations seem to benefit
most initially from the program. The study also offers that
among the racial/ethnic groups examined, Hispanic students seem
to benefit the most from Upward Bound. Results proved that the
program showed no impact in the first year on participants' high
school grades and that many students leave the program in the
first year. Finally, the last major finding was that most
Upward Bound projects focus on providing a rich and challenging
academics program.
The design of the Upward Bound study is similar to this
project in several ways. Two main themes explored in this study
were also addressed in the Upward Bound study. First, the
Upward Bound study examined facets of academic offerings that
were also explored in this study. Second, included in the
findings of the Upward Bound study were expectations the
participants had to continue school. In this study, commitment
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to post-secondary options was an objective that was addressed.
Finally, what is true both of the Upward Bound study and this
one is that the source that the results were concluded from came
partially from a pre and post experience survey that was
completed by the participants.
The national evaluation of the Upward Bound program was
quite an extensive evaluation, however, more information on pre-
college studies exists that comes from studies that are just as
extensive and studies that are less intricate in their
complexity. Information on the topic of pre-college programs
can be drawn not only from formal studies but from simple survey
instruments as well. Kettering University, formerly GMI
Engineering & Management Institute, a private school in Flint,
Michigan, had an independent survey conducted by Leadership
Systems Incorporated, a consulting firm in Bloomfield, Michigan.
The survey encompassed the determination of the value of the
school's Academically-Interested Minorities summer pre-college
program. Kettering's pre-college program serves minorities that
are already academically interested in pursuing a degree in
engineering. The survey results released by Leadership Systems
Incorporated showed that of the pre-college participants, 67.5
percent of minority freshman at Kettering University continued
through graduation, nearly double the 35.6 percent national
average (Hispanic Times Magazine, 1998/1999). Kettering's
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assessment of their pre-college program was aimed at measuring
its effectiveness. The Leadership Systems' report of survey
results demonstrated the program's effectiveness measured by
student retention rate. Valuable information about Kettering
University's pre-college program was gained in a less
sophisticated manner than the Upward Bound study. Nonetheless,
the knowledge gained was significant for both institutions and
for researchers gathering information about various pre-college
programs.
There is also a similarity that exists between Leadership
Systems Incorporated study of Kettering University's pre-college
program and this study of the University of Wisconsin-Stout's
pre-college program. Again, here, both studies use a survey as
a tool to gain information that is reported. When conducting a
review of the literature pertaining to the realm of pre-college
programs, surveys were consistently found to be a common
instrument to gain data by the researcher.
The Stout Pre-College Program had its start in 1985 and has
experienced much growth since then. The growth of Stout's
program is very conducive to the recommended goals and
initiatives for the University of Wisconsin System's Plan 2008.
Plan 2008: Educational Quality Through Racial and Ethnic
Diversity provides a broad framework for statewide strategic
planning for racial and ethnic diversity in the University of
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Wisconsin System (University of Wisconsin System, 1998). The
first goal identified in the plan is to increase the number of
Wisconsin high school graduates of color who apply, are
accepted, and who enroll at University of Wisconsin System
institutions. One proposal offered by the plan under this goal
is to increase pre-college programming through the University of
Wisconsin System academic divisions and departments. Hence, the
recommendations of Plan 2008 initiated the growth of pre-college
programs in the University of Wisconsin System to include
Stout's program.
The pre-college program at Stout slowly evolved into the
program that it is today. Stout's program began to take shape
in 1980. It was then that Stout selected minority high school
students that had already chosen Stout as their college to
attend and placed them in a program called SOS (Summer
Opportunity Session). Stout's intent for this four-week program
to give minority students a "jump-start" on their college
education by familiarizing them with the campus, with the
university's courses of study, and providing them the
opportunity to earn four credits (Torres, 1994). Each year the
program underwent more changes. Then, in 1987, the Department
of Public Instruction made scholarships available for minority
students to attend pre-college sessions. The program format was
changed to target only students who had not graduated from high
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school yet. The goal for Stout became to create an experience
for minority high school students that would motivate them to
stay in school, graduate and realize that they could go to
college. According to Toress's report, minority students who
attend a pre-college program are among 98 percent of minority
high school graduates. There are a couple of ways that tracking
information is kept on the pre-college students. The Multi-
Cultural Information Center in Milwaukee, Wisconsin is one
center that keeps records on minority students in the state.
Also, the Wisconsin Department of Public Instruction is another
organization that tracks these students.
Upon completion of the Stout Pre-College Program, the
participants must complete the PI-Q92-2 student evaluation form
(Wisconsin Department of Public Instruction, 1998). This
student evaluation form is a survey that poses evaluative
questions about the pre-college program to the student. The
questions aim at acquiring information about whether or not the
program was a good experience for the student, if the program
increased the student's desire to attend college, earn good
grades and be more successful in school, and if the program gave
the participant more ideas about careers.
The Department of Public Instruction is then required by
Wisconsin Administrative Code to provide follow- up studies of
participants in the program (Wisconsin Department of Public
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Instruction, 1996). One can see that many changes took place in
the metamorphic shaping of the Stout Pre-College Program and
that mechanisms were put in place in order to account for the
operations of the program. One could conclude that the original
program, the Department of Public Instruction, and the
University of Wisconsin-Stout inspired the program that exists
today.
This study will describe the outcomes of the June 25-30,
2000 session of the Stout Pre-College Summer Program. The
program was held at the University of Wisconsin-Stout campus in
Menomonie. Minority students with a grade point average of 2.25
and above who will be in grades 7, 8, 9 and 10 by the fall of
2000 were eligible (University of Wisconsin-Stout, 2000) and
constituted those that attended. During this time, program
participants lived on campus in residence halls and ate at the
university dining facilities.
Program content included the exploration of careers, the
preparation for college student life, and the refinement of
academic skills. There were courses offered in Math, Reading
and Writing, Study Skills, Art, Hospitality and Tourism,
Education and Human Services, and Technology. The students also
attended seminars to discover and develop leadership and
communication skills and two informational sessions on
admissions and financial aid. Students also ventured out on a
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field trip; program administrators gained knowledge about this
experience through exit interviews of the participants. The
objectives of the program are as follows (Queen, 1998):
* Students will develop their academic skills: reading,
writing, math and study skills.
· They will identify their strengths and weaknesses and
personal interest.
* Students will develop their interpersonal relationship
skills and leadership skills.
* Students will compile information on college selection,
admission, and financial aid.
* Students will relate their personal profiles to possible
careers and explore one area in depth.
Once one is familiarized with the Stout Pre-College
Program, one can begin to determine for themselves if the
activities, content, and courses offered are in line with
meeting the objectives of the program. This completed study can
act as a tool to provide individuals with a deeper understanding
of the program as well as a formal description of its outcomes.
Much of the literature that exists about pre-college is
descriptive. Many resources found by the researcher were
narratives describing various pre-college programs. As
mentioned in the introduction chapter of this study, there are
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many different types of pre-college programs offered that have
vast differences among one another; whether it's the
participants targeted, the program goals, or the content. As
described before, the University of Wisconsin-Stout's Pre-
College Program is an academic enrichment and career experience
for students of color from grades 7-10. "Its primary goal is to
help them put post secondary education in their future."
(Riordan, 1997).
Although one may find the offerings of the Stout Pre-
College Program most noble, there are many other enriching types
of pre-college offered. For instance, Jumpstart is the summer
Pre-College Visual Arts Program sponsored by the Department of
Art at Oregon State University. This pre-college program is
designed for artists, ages 15 to 18, who have demonstrated a
heightened interest in the visual arts and seek an opportunity
to increase their skills. The Jumpstart program provides
participants with three weeks of accelerated art instruction on
the Oregon State University campus. Participants spend six
hours in art studio each day in hopes to create an opportunity
for focus and concentration. In addition to spending six hours
in studio classes, participants' learning is supplemented with
cross-disciplinary seminars in dance, music, theater, and
lectures by visiting professional artists and designers.
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It is the program's intent that the participants receive a
real sense of the exceptional living and learning environment
that a university has to offer. The fundamental goal of
Jumpstart is to assist participants in the development of a
quality portfolio. All students who complete the program
receive three hours of elective credit in art upon enrolling as
an art major at Oregon State University. Many high schools that
are local to Oregon State University award high school credit
for participation in Jumpstart. The program concludes with a
portfolio review, a final exhibition, and an awards ceremony.
The cost of the program is $1350, which includes meals, housing,
tuition, and all art supplies (Oregon State University, 2000).
One can immediately detect the blatant differences between the
Stout Pre-College Program and the Jumpstart Pre-College Program.
Among the many differences is that Stout's program is funded
mostly by public funds, $14,000 from the Wisconsin Department of
Public Instruction for thirty students (Queen, 1998), and
Jumpstart is funded by fees paid by its participants. The
Jumpstart program is just one of many examples of a pre-college
program that possesses offerings that are gravely different than
that of the Stout Pre-college offerings. In collecting
literature, one can see the importance of having to thoroughly
understand the specifics of each pre-college program, especially
if one's intent is to compare and contrast.
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Summary
Increased study in the area of pre-college holds many
benefits. Although pre-college programs are diverse in their
offerings, a review of the literature demonstrated that many of
the studies were congruent with this study. The subjects,
instrumentation, and procedure were quite similar in many
instances of examples found. Although consistencies can affirm
the format of a study, variations from the theme can offer
supplemental avenues of interest and ideas. As more studies are
conducted about pre-college programs, a wider variety of focused
research instruments can be developed. The use of these various
instruments can provide researchers with a more fundamental
understanding of the genre of pre-college programs. If
effectiveness can be proven or disproved through an in-depth,
fundamental understanding of the attributes of pre-college
programs, then future studies can help to strengthen and
optimize the programs, advocate for funding, or act as a voice
to allocate resources in a more efficient manner. The compiling
of and increase of study in this important area can act as a
catalyst to enact any changes that may be needed. It is only
through the study of pre- college programs that we can begin to
reap the benefits that fundamental knowledge of this area can
offer.
24
Chapter 3
Methodology
The following methodology was used to obtain the
information to describe the objectives listed in this study.
Population
The research population of this study are students who are
enrolled in the June 25-30, 2000 session of the Stout Pre-
College Program. These participants are students who will be in
grades 7, 8, 9 and 10 by the fall of 2000. Students are
predominately minorities to include: African American, American
Asian, Hispanic/Latino, and Native American, and others are non-
minority, disadvantaged students. All students have a grade
point average of 2.25 or higher.
Instruments
The instruments used in this descriptive study were
surveys; a copy of each instrument used is included in the
appendices. The purpose of the surveys is to collect
information about the pre-college experience. A pre-survey,
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consisting of five questions modified by the researcher from the
Stout evaluation survey, titled "Student Questionnaire"
(Appendix A), was given the first day of attendance to gather
information on what type of knowledge students already possessed
about college. The pre-survey was administered for the first
time this year as a part of the Summer 2000 Stout Pre-College
Program, at the researchers request.
Then, on the last day of attendance, after the pre-
college experience, a post survey developed by the University of
Wisconsin-Stout, titled "Student Evaluation" (Appendix B), was
given to acquire information on what type of knowledge the
participants now possess about college life. There is also a
survey developed by the Wisconsin Department of Public
Instruction that pre-college students are required to complete
after attendance (Appendix C). Additional information acquired
from this survey is used in the description of the program
outcomes. Also, the researcher used knowledge gained from the
University of Wisconsin-Stout exit-interviews of the pre-college
students that was presented as additional information (Appendix
D).
The general content of the exit interview questions and
surveys included inquiries about the pre-college experience.
The exit interview questions provide students the opportunity to
talk about their opinions of the program and offer specific
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recommendations to administrators about the program. The pre-
survey questions, derived as a prelude from existing post survey
questions, are questions that sample the level of knowledge
about college life that students already possess when entering
the program. The post survey again addresses these same
questions in a more direct manner as they pertain to experiences
of the pre-college program and some additional questions about
the program. The Department of Public Instruction survey
contains questions that survey the students' opinions of the
value of the program and the intent of students in regards to
the program. The combination of instruments used can provide a
variety of information about the pre-college program outcomes.
The response formats on the instruments vary. However, the
format on the pre and post survey is the same. On these two
surveys, students are instructed to circle a number that best
reflects their response to the statements in the survey. The
numerical responses are on a scale from "1" to "5". Choosing
the value of "1" would indicate that the student strongly
disagrees with the statement, a value of "3" suggests that the
student's response is neutral, and a "5" means that the student
strongly agrees with the statement. Following the questions on
both surveys is a section where students can write any comments.
The post survey questions are a compliment of the pre survey
question and a more direct method to measure outcomes of the
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program so the researcher intentionally kept the response format
identical on these two instruments. The response format on the
Department of Public Instruction survey is different. On this
form, checking one of three options indicates student responses
to each statement. The students can either respond to the
statements as "Definitely Yes", "Somewhat", or "No". Like the
pre and post surveys, there is also a space for additional
comments. There is no formal response format to the exit
interview questions. Students are simply asked a question and
then reply in whatever manner they chose. One can see the
differences in response format among the instruments.
Procedure
Data was be collected from students at specified times in
the pre-college program experience. The pre-survey data was
collected the morning of the first day of pre-college, June 25,
2000, in a classroom setting. This survey instrument was handed
out to all students who did not previously attend the University
of Wisconsin-Stout's pre-college program. The students then
completed the survey and turned it back in immediately; the
surveys were stored by the researcher for future retrieval. In
a classroom setting on the last morning of pre-college, June 30,
2000, the same students completed the post survey and
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immediately turned it in. The post survey was then followed by
the Department of Public Instruction survey that was turned in
immediately after completion. The students then participated in
recreational activities with instructors until they were
individually called in to participate in their exit interviews
with administrators. Exit interviews were conducted in an
office environment. Responses from the exit interviews were
recorded on a separate sheet for each participant. The pre
surveys were matched to the participants' post surveys and were
sent in for data analysis. Information gained from the
Department of Public Instruction survey and the exit interviews
was reviewed and included as supporting data where deemed
appropriate by the researcher.
Unknowns
The complexity of dealing with human subjects poses unknown
variables that may have played a role in the outcomes of the
students. For example, any effecting health, financial, and/or
emotional factors that the students possess is unknown to the
researcher.
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Limitations
There were three limitations of the study concluded by the
researcher. First, some participants in the program viewed
responses indicated on their peers' survey before indicating
their own. Second, although the same content was provided to
the participants, human experiences are unique and are derived
individual perspectives. Therefore, the pre-college experience
was different for each participant, which skews the outcomes of
the program from person to person. The results of this study
can only be applied to the June 25-30, 2000 session of the Stout
Pre-College Program and can not be generalized to other sessions
or other programs. The third limitation was related to the
affect that student responses on surveys were identifiable by
name. However, the researcher attempted to minimize student
response discomfort by waiting until the survey was completed to
have them record demographic information on the back of the
surveys.
Data Analysis
There were four objectives identified in this descriptive
study:
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1) To determine participants' plans for attending college
before their pre-college experience and their plans for
attending college after the experience.
2) Determine whether the pre-college students felt if they
learned more about where their career interest may lie
through the pre-college program.
3) Determine if the pre-college students felt that the program
offered valuable academic skills.
4) Determine if the pre-college students felt as if they were
familiarized with the college-living environment through
the pre-college program.
Each objective was addressed with the use of descriptive
statistics derived from the pre and post surveys and was
supported with additional knowledge gained from the review of
the Department of Public Instruction survey and exit interview
responses. The response formats for the pre and post surveys
were described earlier in this methodology section. After all
responses from the pre and post survey were collected, the mean
response for each statement was calculated. The individual
means were then used to address each corresponding objective.
First, this study focused on the objective of determining
participants' plans for attending college before their pre-
college experience and afterward. To address this objective,
the researcher identified the mean response of the participants
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to statement number "5" on the pre-survey, "I plan to attend
college". That identified mean response was then compared to
the mean response of statement number "13" on the post-survey,
"I plan to attend college". The comparison of the means
provided a method for the researcher to determine what the
participants' plans were to attend college before and after the
program experience.
Second, this study's purpose was to determine whether the
pre-college students were able to identify a career interest
through the pre-college program. And whether or not a change
had occurred over the course of the pre-college week. The
researcher used the mean response to statement number '2" on the
pre-survey, "I know what my career interests are", to determine
if the students already possessed an idea of what career they
were interested in pursuing. Then, the mean response to
statement "7" on the post-survey, "I learned more about myself
and my interests from the career exploration class", and
statement "11", "The Technology, Human Development or Arts
classes provided insights to career options", were reported by
the researcher to determine if students gained some career
interests through the Stout Pre-College Program.
Third, the researcher addressed the objective of
determining if the pre-college students felt that the program
offered valuable academic skills by comparing mean responses as
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well. The mean response to pre survey statement number "3", "I
have study skills that I use now", and statement number "4", "I
have the academic skills that I need for college", were
identified. Those means were then contrasted to the post survey
mean responses to statement numbers "8", "The Study Skills class
provided me with some good basic skills I will use", "9", "The
Reading/Writing class was interesting and informative" and "10",
"The Math class allowed me to apply my math and problem solving
skills to different situations". These comparisons served as a
premise to describe if students felt valuable academic skills
were offered through the program.
Finally, the study examines the objective of determining if
pre-college students felt they were familiarized with the
college living environment. To address this objective, the
researcher reported the mean response to pre survey statement
number 1; I know what it is like to live in a residence hall.
The mean responses to the following post survey statements were
then compared:
1. I learned what it is like to live in a residence hall.
2. The residence hall was comfortable to live in.
3. The food service was to my liking.
4. The hall director was knowledgeable and helpful when I
needed assistance.
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5. The other staff (college students) were helpful when I
needed assistance.
6.There were a good variety of evening activities.
12. The Admissions and Financial Aid sessions were interesting
and informative.
The description of these means can provide one with insight
as to how much the students felt they were familiarized with
college life.
The student pre- and post-survey statistics accompanied
with supporting data addressed the objectives of this study.
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Chapter 4
Results
The surveys yielded a wealth of knowledge for this
descriptive study. The population consisted of 46 students, 16
males and 30 females. In this pre-college group 2/3 of the
participants were female. The students were diverse in
ethnicity, 6 being Caucasian, 11 Native American, 9 African
American, 16 Asian American, and 3 students that identified
themselves as "other", which they self-identified on the back of
the post-survey. Of the population, 9 students will be entering
the seventh grade in the fall of 2000, 17 will enter the eighth
grade, 12 the ninth grade, 6 students the tenth, 1 in the
eleventh, and 1 into the twelfth grade. The students ranged in
age from 12 to 17.
The first objective listed in this study was to determine
the participants' plans for attending college before their pre-
college experience and their plans to attend after the
experience. The mean response for plans to attending college on
the pre-survey for the group was 4.70. According to the
response format described earlier in this study, a 4.70 mean
would indicate that the group average was that they strongly
agreed that they had plans to attend college before the
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experience. The post survey mean was 4.72. The mean rose only
slightly after the pre-college experience, while the group
already strongly agreed that plans for college were in their
future. The DPI survey indicated that 63.5% of the students
felt that the program definitely increased their desire to
attend college and another 30.8% felt that the program somewhat
increased their desire to attend, while only 5.8% felt that the
program did not increase their desire to attend college. The
ethnic group that held the most positive response were Asian
Americans. Almost 94% of this group strongly agreed that they
planned to attend college on the post survey, with only one
respondent whose opinion was neutral. By gender, the male
opinions were spread across the scale, however, the female
opinion was very condensed. Almost 97% of the females strongly
agreed that they planned to attend college on the post survey;
only one female participant held a neutral opinion for college
plans. Although 68.8% of the males strongly agreed that they
planned to attend college, the number is not as shockingly
impressive as the female responses in the group.
The second objective of this study was to determine whether
the pre-college students felt they learned more about where
their career interests may lie through the pre-college program.
The pre-survey mean was 3.61, suggesting that the students felt
neutral, leaning towards agreeing that they knew what their
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career interests were when they entered the program. On the
post survey, the mean response for learning about self and
interests in the career exploration class was 3.63. Also, the
mean response to the question of whether the Technology, Human
Development, or Arts classes provided insight to career options
was 3.96. The student trend to agree with these two statements
suggests that the pre-college program aided them in insight to
interest and careers. The DPI survey showed that 50% of the
participants felt that the program definitely gave them more
ideas about careers and that another 46.2% felt that the program
somewhat provided them with more ideas about careers. These
statistics indicate that 96.2% of the student's thoughts about
careers were affected on some level by the pre-college program.
Out of each ethnicity category, more than 2/3 of each
culture agreed to strongly agreed that the classes provided
insight to careers, with the exception of the Native American
group. Here, only 54.6% agreed to strongly agreed with this
statement, with only 27.3% strongly agreeing; almost half the
response rate of all the other cultures. However, it should be
noted that 81.8% of the Native American participants were
entering either the seventh or eighth grade, while the other
groups held modest numbers in these grade levels. Perhaps the
grade level and maturity played a significant factor in
influencing the Native American population about careers.
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The third objective of this study was to determine if the
students felt that the program offered valuable academic skills.
Pre-survey results offer that the mean response to students
feeling that they had study skills they already used was 3.43.
This suggests that the students felt neutral about possessing
study skills that they used before their pre-college experience.
The pre-survey mean response from students about having the
academic skills they need for college was 2.98, also suggesting
that the group felt neutral to this statement.
According to the DPI survey results, all ethnic groups held
some response rate in the strongly agree category for having the
academic skills needed for college with the exception of the
African American group. In this group no one strongly agreed
that they had the academic skills needed for college and only
22.2% agreed with the statement while 77.8% were neutral or
strongly disagreed with the statement. While the Asian American
group did hold value in the most positive response category of
strongly agree, 81.3% were neutral to strongly disagreed with
the statement. It should also be noted by the researcher that
within the Asian American self-identified students, the
overwhelming majority were of Hmong clan names. These two
group's statistics were alarming in comparison with the other
groups. Implications of this are that either the academic self
perceptions of these students is astoundingly low or these two
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groups are severely lacking in academic skills needed for
college.
The post-survey offered very positive results in the
academic skills area. The mean response from students on the
post-survey to being provided with study skills they will use
was 3.74, indicating that as a group, the students agreed they
gained useful skills. A mean response of 3.83 to the
informativeness and interests of the Reading and Writing class
also suggests that the group agreed that these classes held
value. As a group, students also agreed that the Math class
allowed them to apply math and problem solving skills to
different situations according to the mean response of 3.57.
Based on these three mean responses on the post-survey, one can
determine that as a group, the students seemed to favor more
positively than negatively that the program offered valuable
academic skills.
The last objective of this study was to determine if the
pre-college students were familiarized with the college living
environment through the program. The mean response to the pre-
survey statement, "I know what it is like to live in a residence
hall", of 3.46 indicates that the students were somewhat neutral
to the statement as a group. On the post survey, the mean
response of 4.57 to, "I learned what it is like to live in a
residence hall", indicates that the students strongly agree that
39
the program familiarized them with the college living
environment.
There were many positive responses made by students in the
exit interviews about their experiences living in the dorm. An
overwhelming majority of the students indicated that it was a
good experience. Some young students commented that it was an
adult feeling, others talked about the fun that was had, some
talked about missing home, and few had negative comments about
the accommodations. Of all the questions asked during the
interview, the students enjoyed responding to the dorm
experience and reminiscing about the last week that was shared
the most. The researcher gauged an overwhelming feeling of
happiness and excitement from the students when they spoke of
their college-living experiences.
The means to questions 2-6 on the post survey all indicated
agreement of the pre-college students as a group to college-life
experiences such as the quality of the dorm, food service,
dealings with hall directors and staff, and college night life.
From these statistics, one can also conclude that the program
offered familiarization with the college environment. The
group's mean response of 3.46 suggested a neutral reaction to
the students' interest of the Admissions and Financial Aid
sessions. The DPI survey revealed that 92.3% of the
participants definitely felt that the program was a good
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experience for them. Also, 73.1% definitely felt that attending
this program would help them in selecting a college, the other
26,9% felt that it would somewhat help in college selection.
Overall, the survey results and exit interview responses
provided tremendous evidence that the students felt that they
were familiarized with the college living environment through
the pre-college program.
The statistics provided a wealth of information to describe
the objectives of this research paper. There is much knowledge
to be gained about the Stout Pre-College Program and other
programs. This was the first formal study of Stout's program.
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Chapter 5
Summary and Recommendations
There were many admirable successes found in the Stout Pre-
College Program. However, there were also many areas that were
identified by the researcher that were in need of some
attention. The researcher has made the following
recommendations as a result of this study.
In light of the fact that 2/3 of the program's participants
were female, the researcher suggests that the program recruit
more male participants to service that population more
thoroughly. In the post-survey, 97% of the female population
strongly agreed that they planned to attend college while only
68.8% of the male population strongly agreed that they planned
to attend college. This statistic supports the researcher's
recommendation to make more efforts in servicing the male
population more thoroughly.
The Hispanic population was seriously underrepresented in
the participants studied. The researcher recommends that the
Stout Pre-College Program coordinate efforts to recruit more
individuals from the Hispanic population, as Stout has
identified this population as a group that they wish to serve.
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The pre-survey yielded a mean of 4.70 for plans to attend
college. One can see that the program participants already had
a strong desire to attend college before experiencing a pre-
college program. The researcher recommends that the Stout Pre-
College Program reach out to populations of minorities that
don't foresee college in their futures in order to service a
group that is in more need of a pre-college program to foster
interest in post secondary education.
Almost 82% of the Native American students were entering
either the seventh or eighth grade in the fall of 2000. The
researcher previously suggested that this grade level and thus
maturity might have played a significant role in influencing
this population about careers. The researcher suggests that
the Stout Pre-College Program should concentrate efforts in
recruiting and servicing a wider range of ages in this
population. This effort would enable a more accurate
determination of the effectiveness of providing insight to
career interests within the Native American culture.
As previously reported by the researcher, the African
American and Asian American groups offered alarming statistics
when responding to the statement, "I have the academic skills I
need for college" on the pre-survey. Future studies should be
implemented on this topic alone. The results were so shocking
that the researcher feels that concentrated attention should be
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focused on correcting this serious issue within these groups by
the Stout Pre-College Program and other educational institutes
at all levels.
The researcher recommends that the Stout Pre-College
Program invest efforts in embellishing the Admissions and
Financial Aid portion of the program. Again, the mean response
of 3.46 suggested a neutral reaction to the students' interest
in the Admissions and Financial Aid sessions. These aspects of
college life are of great importance to any college student and
this urgency must be conveyed to the pre-college students in a
more effective manner.
It is the researcher's opinion that important knowledge can
be gained through the implementation of correlational studies to
identify successes and areas of need across the genders, grade
levels, and races. This information can be used to better serve
the needs of all future participants.
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Student Questionnaire
2000 Pre-College Program
Circle the number that best reflects your response to each statement. A
1 would mean you strongly disagree with the statement, a 3 would
mean you are neutral, and a 5 would mean you strongly agree.
1. I know what it is like to live in a residence hall. 1 2 3 4 5
2. I know what my career interests are. 1 2 3 4 5
3. I have study skills that I use now. 1 2 3 4 5
4. I have the academic skills I need for college. 1 2 3 4 5
5. I plan to attend college. 1 2 3 4 5
Comments:
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Student Evaluations
2000 Pre-College Program
Circle the number that best reflects your impression of this year's Pre-
College Program. A 1 would mean you strongly disagree with the
statement, a 3 would mean you are neutral, and a 5 would mean you
strongly agree.
1. I learned what it is like to live in a residence hall. 1 2 3 4 5
2. The residence hall was comfortable to live in. 1 2 3 4 5
3. The food service was to my liking. 1 2 3 4 5
4. The hall director was knowledgeable and helpful 1 2 3 4 5
when I needed assistance.
5. The other staff (college students) were helpful 1 2 3 4 5
when I needed assistance.
6. There were a good variety of evening activities. 1 2 3 4 5
7. I learned more about myself and my interests 1 2 3 4 5
from the career exploration class.
8. The Study Skills class provided me with some 1 2 3 4 5
good basic skills I will use.
9. The Reading/Writing class interesting and 1 2 3 4 5
informative.
10. The Math class allowed me to apply my math 1 2 3 4 5
and problem solving skills to different situations.
11. The Technology, Human Development, or Arts 1 2 3 4 5
classes provided insight to career options.
12. The Admissions and Financial Aid sessions 1 2 3 4 5
were interesting and informative.
13. I plan to attend college. 1 2 3 4 5
Comments:
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•- >. Wisconsin Department of Public Instruction INSTRUCTIONS: College: Please photocopy this form for
X 6 M; EMIN ORITY PRECOLLEGE SCHOLARSHIP PROGRAM each participating student. Completed form must be
STUDENT EVALUATION returned to the DPI with your Venfication of Attendance form.
DPI Pi-092-2 (V Rev. 10-94)
GENERAL INFORMATION
Program Name
Pre-College Program
College/University
University of Wisconsin-Stout
Program Dates
July 18-23, 1999
The following questions should be asked of all students who are participating in the Minority Precollege Scholarship Program. The completed survey must
be submitted along with your Verificatlon olAttendance form when requesting payment from the DPI.
Definitely
Yes Somewhat No
1. Do you feel this program was a good experience?.......................................................................................................... 0 Q O 
2. Do you feel that participation in this program increased your desire to attend college? ................................................. O
3. Did this program help you to understand why you need to earn good grades? .............................................................. 
4. Do you feel this program will help you to be more successful In school? ........................................................................ Q l
5. Did this program give you more ideas about careers? ........................................ ................................................ C O
6. Do you feel that attending precollege programs on other campuses would help you in selecting a college? ................. l Cl O
7. Are you interested in participating in other precollege programs? ................................................................................... [ l Ol
8. Would you recommend this program to a friend? ............................................................................................................ 
9. Do you have any comments/suggestions/recommendations for this program?
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EXIT INTERVIEW QUESTIONS
NAME
1. Do you think that pre-college was a good experience for you?
2. Would you recommend pre-college to other students?
3. What do you think about your experience living in the dorm?
4. What would change about the schedule (classes)?
5. What do you think about the pre-college staff?
6. How did you like the field trip?
7. Would you return to pre-college next year?
